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ABSTRACT

This study examines teachers) responses to classroom discipline and student misbehaviour in
Maldivian secondary schools. The study was guided by two research questions that explored
the disciplinary strategies teachers use and how these strategies influence student behaviour. A
quantitative, cross-sectional survey design was employed, collecting data from 141 secondary
school teachers through online questionnaires. These participants were selected using a stratified
random sampling technique to ensure representation across different school settings. The findings
indicate variability in teachersy intervention methods, with reinforcement emerging as the most used
strategy. These results highlight the need for teacher training programs that emphasize effective
classroom management techniques. Additionally, the study suggests policy-level interventions to
support evidence-based discipline strategies in Maldivian schools. Further research with a larger
sample size is recommended to gain deeper insights into the effectiveness of various disciplinary

approaches.

Keywords: behvaiour management styles, secondary schools, students, student misbehaviours,

teachers

INTRODUCTION

The issue of students>) misbehaviour in the
classroom has raised concerns among main
stakeholders in the education sector around
the world (Mwaniki, 2018). One of the most
difficult tasks that teachers have to cope with, is
managing students behaviour in the classroom
(Caner & Tertemiz, 2015). Although differences
exist between societies, student misbehaviour has
always existed in all teaching processes, in all
levels of schooling (Mahvar et al., 2018; Mehmet,
2015). These behaviours occur regularly making
it difficult for teachers to manage; hence. teachers
employ strategies to deal with such ineffective
behaviours (Sullivan et al., 2014). However, there
is immense evidence that teachersy perceptions of
learner>s behaviour can impact teachers’ responses
especillay to those misbehaving learners (Malak

et al.,, 2018). The findings also provide strong
evidence that most of the misbehaviour in the
classroom is environment-specific phenomena
(Malak, 2019), which occur regularly (Karaj,
2012), and due to factors associated with schools
(Ibrahim, 2017). According to
students>) misbehaviour has been correlated to

researchers,

teachers> emotional exhaustion and decreased
work passion (Aldrup et al., 2018), teachers’
mental exhaustion and stress (Aloe et al., 2014;
Hanson, 2013), teachersy infuriation (Hagenauer
et al., 2015), and determinants of teachers»
well-being (Karaj, 2012). Misbehaviour among
students is becoming more diverse and serious and
it is deemed important to investigate how teachers
respond to students> behaviour in the classroom
(Sueb et al., 2020).
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Students' misbehaviour has been described
in the literature using variety of terms. As an
example, actions that denigrates others, infringe
classroom laws, or else conflicting with societal
rules or, legitimate rules is known as misbehaviour
in school (Charles, 2014). Misbehaviour refers to
any behaviour that is off task in a classroom enough
to distract the teacher or classmates from the task
(Nash et al., 2016). Misbehaviour is defined as
any activity that prevents students from learning
(Onasanya, 2020). According to (Menikdiwela,
2020) there is no precise definition of students’
misbehaviour. The ability of the teachers to
effectively control the school environment is
one of the most important factor that leads to
meaningful and effective learning (Korb et al.,
2016).
success of teaching and learning mechanisms
as well as causing disruption in the classroom
(Menikdiwela, 2020). This issue continues to be
a source of concern for both new and experienced
teachers, as well as to the school staff (Tarman,
2016). Misbehaviour of students can be addressed
through the teacher’s preparedness, stimulating
students, having an affirmative learning ambience,

Misbehaviour by students reduces the

boosting students» self-esteem, and being inventive
and innovative in everyday lessons (Chandra,
2015).

When attempting to investigate students
misbehaviour, itis critical to first identify the source
of the problem (Mwaniki, 2018). Misbehaviour in
the classroom can be viewed as a sign of a crisis
in the teaching process (Oliveira & Graga, 2013).
The leading reasons of misbehaviour in schools
include lack of parental care, peer influences, lack
of consistency in punishments measures in schools,
drug abuse and colloquial speaking (Mwaniki,
2018). Disciplinary problems in schools are also
caused by the unclear boundaries, therefore, before
they>re violated teachers must inform students
clearly and specifically about school rules, and
boundaries (Gyan, 2015). There is no specific
method to educating children because each child
is unique and may necessitate a different level

of attention (Tarman, 2016). To comprehend
misbehaviour and teachers) responses to it, one
must investigate teacher’s attributions or beliefs
about the causes of misbehaviour (Kulinna, 2008).

The previous showed teachers
used various strategies to respond to students’
There
recommended strategies. E.g. two styles by
(Lazarus & Folkman, 1984; Marciniak, 2015),
three styles (Kyriacou, 1980; Lewis et al., 2011),
four styles (Latack & Havlovic, 1992), and six
styles (Ningsih et al., 2019). Generally building

and implementing rules in a school environment in

findings

misbehaviour. are variations in the

order to enhance learning opportunities is a huge
challenge for teachers (Caner & Tertemiz, 2015).
Teachers> classroom management strategies
play an important role in an learning progress of
children, success in life, healthy education process,
and children gaining essential skills (Mehmet,
2015). Although the use of such effective strategies
can avoid misbehaviour, students can still disturb
lessons and require teachers to respond and handle
their behaviour (Glock & Kleen, 2019). Effective
class management not only means identifying
successful ways to respond to the problems, but
also avoiding problems seen even before they
arise (Mehmet, 2015). It would also be useful to
question whether teachers use different tactics to
address the same pupil>s misbehaviour (Glock &
Kleen, 2019). As a result, understanding teachers»
responses to classroom discipline and student
misbehaviour in secondary school is critical.

Researchrepeatedly indicates that misbehaviour
among students hinders the teaching atmosphere
and adversely effects on scholastic outcomes
of students (Sun & Shek, 2012). Teacher is the
one who is accountable for what happens in the
classroom, including the classroom activities and
student’s behaviour (Onasanya, 2020). Therefore,
it is crucial to differentiate between preventive and
reactive management techniques in classrooms
(Korpershoek et al., 2014). For instance, setting
up rules, guidelines and foster healthy relations
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between teachers and students are regarded as
preventive strategies, while disciplinary initiatives
such as warning or punishing are seen as reactive
strategies (Korpershoek et al., 2014). While it is
widely believed that preventive strategies are
more efficient than reactive strategies, reactive
strategies are sometimes required to minimize
disruptive or other undesirable student behaviour
when preventive strategies fail(Marzano, 2003).

According to studies, teachers> reactions to
students>
evolving. For example, previous research has found
that a majority of teachers employ punishment to
respond to students’ misbehaviour (Elbla, 2012;
Feinstein & Mwahombela, 2010; Lewis et al.,
2005; Mweru, 2010). However, later research
strongly supports the use of alternative approaches
to responding to students) misbehaviour. For
instance consider the use of mild punishment
(Cheah, 2015), reward recognition, hinting and

misbehaviour in the classroom are

discussion (Tran, 2015), supportive strategies
(Mensah et al., 2020), after class conversation
(Ding et al., 2010), rewards and preventive
practices (Tekindal et al., 2017; Tulyakul, 2019).
Punishment is a response to correct misbehaviour
(Sadik, 2018). Even so, it only has a short-term
impact on students» behaviour (Sadik, 2018; Sun,
2015). In contrast, positive discipline emphasizes
the prevention of recurrence and the resolution of
issues. This approach emphasizes the importance
of educators comprehending the fundamental
causes of misbehaviour and taking proactive
measures to mitigate them. Additionally, they
assist children in understanding the repercussions
of their actions on others (Sadik, 2018). Therefore,
in an education system, proper discipline is a
fundamental requirement for learners to feel
secure, to be protected from harms, and to show
due regard to their peers (Onasanya, 2020).

In short, the research focused on two
main aspects. Firstly, response to
classroom discipline, secondly, the relationship

teachers’

between students’ misbehaviour and classroom

discipline, in relation to the Maldivian context
could be examined. Students’ misbehaviour
can negatively impact on the effectiveness of a
learning environment. The concern of how to
efficiently control the students in classrooms is
of a continuous worry to the community (Lewis
et al., 2005). Creating a safe classroom ambience
is a crucial skill for teachers. This teaching skill
provides students with a learning environment that
they can benefit the best (Mehmet, 2015).

Research on teachers’ responses to classroom
discipline has been widely explored in various
educational contexts (Glock & Kleen, 2019;
Hughes, 2017; Korpershoek et al.,, 2016;
Menikdiwela, 2020; Mensah et al., 2020; Okigbo
& Okoli, 2016; Paramita et al., 2020; Sueb et al.,
2020), Similarly, studies on student misbehaviour
have been conducted by (Crawshaw, 2015; Henry,
2019; Mahvar et al., 2018; Mares, 2018; Mwaniki,
2018; Riley et al., 2012). However, teachers’
responses to classroom discipline and student
misbehaviour in Maldivian secondary schools
remain an unexplored area of research.

In the Maldivian education system, secondary
education consists of Grades 7 to 10, with students
aged approximately 12 to 16 years, followed by
higher secondary education (Grades 11 and 12).
Public secondary schools in the Maldives face
unique challenges, including large class sizes,
diverse student backgrounds, limited resources,
and a growing concern over behavioural issues.
While
to improve student engagement and holistic
development, among students
continues to be a pressing issue, affecting both

the 2014 curriculum reform aimed
misbehaviour

classroom management and learning outcomes.
Given the lack of systematic research on how
Maldivian secondary school teachers manage
student misbehaviour, this study is the first attempt
to examine teachers’ responses to classroom
discipline and student misconduct within the
Maldivian educational landscape.
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A review of the existing literature on teachers»
responses to classroom discipline and students’
misbehaviour revealed some gaps that support the
current study. The limited availability of literature
on the correlated variables and factors influencing
teachersy responses to classroom discipline and
student misbehaviour is the first gap identified. No
articles reviewed explicitly looked at factors that
could affect the teachers’ response to classroom
discipline and students’ misbehaviour, particularly
in the context of the Maldives. Furthermore, only
a small number of theories—including the choice
theory, reinforcement theory, and teacher self-
efficacy theory employed in this study—could be
relied upon to assess the factors associated with
teachers) responses to classroom discipline and
student misbehaviour as well as the construct that
might explain its occurrences.

Objective of the Study

The main aim of the study is to find the
teachers’ response to classroom discipline and
students’ misbehaviour in secondary schools of the
Maldives. The specific objectives of this study are:

B To find out the teachers’ response to classroom
discipline and students’ misbehaviour in
secondary schools of the Maldives.

B To find out if there is any significant difference
in teachers’ response to classroom discipline
and students’ misbehaviour in secondary
schools of Maldives with regard to their gender,
educational qualification, and professional

experience.
Research Method

This study employed a quantitative,
correlational, cross-sectional research design

to examine the relationship between teacher
characteristics, communication styles, and their
responses to student misbehaviour in Maldivian
secondary schools. The population included
secondary teachers (teachers from 7, 8, 9, and
10) from government schools in the Maldives. A

stratified random sampling technique was used

to ensure balanced representation of male and
female educators, and a sampling frame was a list
of secondary teachers obtained from the Ministry
of Education. The final sample size consisted of
141 teachers, determined to use a sample size
calculator with a 5% margin of error and a 95%
confidence interval. An online questionnaire
was used to collect data, with sections covering
demographics, teacher traits (extraversion,
agreeableness,

neuroticism), communication styles (assertive

openness, conscientiousness,
and responsive), and misbehaviour prevention
responses. The questionnaire was disseminated via
email, ensuring wide participation across various
schools. Instruments were adapted from Oliver
& Srivastava (1999), McCroskey & Richmond
(1996), and Diaz et al. (2018), and responses were
measured on a 5-point Likert scale. The response
rate was carefully monitored to ensure sufficient
data representation. We used SPSS to look at
the data and used correlational and regression
to see how the variables were related and to see
if teaching experience changed the relationship
between communication styles and responses to
stop bad behaviour. This methodological approach
ensures empirical, generalisable insights into
teacher behaviours and classroom management in
the Maldivian education system.

Results

Demographic Characteristics of Respondents

The respondents of this study included 141
teachers from secondary grades, whose ages
ranged from 18 to 55 with a mean age close to 27.
Twenty- six percent (26%) were males and 73.8%
were females. In terms of teaching experience,
3.5% of teachers had 0-1 years of experience,
24.1% of teachers had 2-5 years of experience,
30.5% of teachers had 610 years of experience,
20.6% of teachers had 11-15 years of experience,
and 21.3% of teachers had an experience of 15 years
and above. In terms of educational qualification
0.7% of the teachers were certificate level, 36.9%
of the teachers had bachelor’s degree, 61.7% of
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the teachers had master’s degree and 0.7% of the
teachers had other qualifications.

Table 1 Demographic Characteristics of the respondents (n
=141)

Demographic Characteristics Frequency Percentage
Gender Male 37 262
Female 104 73.8
Age 18- 24 Years 6 43
25 - 34 Years 58 454
35 — 44 Years 52 823
45 - 54 Years 22 97.9
55 Years and above
Teaching 0-1 Years 5 35
Experience 25 Years 34 241
610 Years 43 305
1115 Years 29 206
15 Years and above 30 21.3
Academic Certificate Level 1 0.7
Qualification Diploma
Bachelor’s Degree 52 369
Master’s Degree 87 61.7
Other 1 0.7

Teachers’response to classroom discipline and

students’ misbehaviour

This section describes how often the teachers
use the given strategies as a response to classroom
discipline and student misbehaviour. The teachers
were presented with 13 Likert-scale statements to
which they had to rate from 1 to 5, where 1 is never
use the strategy, to 5 is always use the strategy, as
a response to students’ misbehaviour. The table 2
below shows the rubric used to identify the level of
usage and the Table 3 shows the level of usage of
the given 13 strategies as a response to classroom
discipline and student misbehaviour.

Table 2 Mean score and Level of usage.

Mean Score Level of Usage
1.00-2.33 Rare
2.34-3.66 Sometimes
3.67-5.00 Often

Table 3 Level of Agreement among Teachers

Construct N Mean SD LoEllal
Usage
Tinvolve students in 141 4.39 0.73 Often
establishing rules and
procedures.
I share with students the 141 4.50 0.63 Often

reasons behind the disciplinary
approach(es) I use.

I provide positive 141 4.55 0.64 Often

reinforcement to students for

appropriate behaviour (e.g.
special helper, extra computer
time, tangible rewards)

I make students aware of 141 4.42 0.72 Often

consequences for misbehaviour

(e.g. loss of break time, extra

classroom time).

T use class time to reflect on 141 4.28 0.75 Often
appropriate behaviour with
students as a group.

I redirect inappropriate 141 2.86 1.34 Sometimes
behaviour on the spot, using

loud voice.

I ignore misbehaviour that is 141 2.66 1.17 Sometimes

non-disruptive to class.

I use short verbal cues to stop 141 3.77 1.11 Often
misbehaviour (e.g. say student’s

name aloud, use “shh” sound).

T use nonverbal signals to stop 141 3.92 1.21 Often
misbehaviour (e.g. make eye
contact, approach and touch

disruptive students).

T use self-assessment forms for 141 343 1.19 Sometimes
students to evaluate their own

behaviour (e.g. checklists).

I inform parents about 141 3.84 1.04 Often

classroom expectations.

I send for parents to report 141 345 1.20 Sometimes

inappropriate behaviour.

I send for parents to report good 141 3.96 L1 Often

behaviour.

The results in table 3 show that four statements
received relatively low rating from the teachers.
Amongst these four items, the item “I ignore
misbehaviour that is non-disruptive to class”
received lowest rating with a mean value of 2.66
showing that this is the least used strategy by
the teachers. This finding is consistent with the
findings of previous researches ( for exmaple,
Nasey, 2012; Powell, 2014; Wirawan, 2019).

The strategy that is mostly used by the teachers
and hence most popular among Maldivian teachers
to avoid misbehaviour in their classroom is, the
strategy of providing reinforcement. That is, the
statement “I provide positive reinforcement to
students for appropriate behaviour (e.g., special
helper, extra computer time, tangible rewards)”
received highest mean value with M=4.55, SD
= 0.64, indicating that this strategy is widely
used among Maldivian teachers. This finding is
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consistent with the findings of previous studies
(For example, Leonidou & Kartasidou, 2019;
Powell, 2014; Quinn, 2017). This result was also
in agreement with (Rahimi & Hosseini K., 2012)
findings. The result indicated that, rewarding
strategies were found to be the most common
classroom discipline strategies of teachers. This
outcome also supports the Ningsih and Ramendra
(2019) findings. This finding revealed that when
dealing with misbehaving students, teachers
used reward and recognition as coping strategies.
According to (Korb et al., 2016) positive
behaviours should be praised because praise
motivates students. Furthermore, praising other
students for good behaviour can encourage the

entire class to behave well.

Teachers’ Response Based on their Gender

An independent sample t-test was conducted to
compare the difference between gender (male and
female) and the teachers’ response to classroom
discipline and students’ misbehaviour. Table 4
shows that there is no significant difference in
teachers’ response to classroom discipline and
students’ misbehaviour between male and female
teachers of the Maldives. A t-test failed to reveal a
statistically reliable difference between the Male
(M = 49.84, SD = 6.18) and females (M = 50.11,
SD =6.21); t (139) = -.226, p =.822, a. = .05. This
shows that both male and female teachers’ response
to classroom discipline and student misbehaviour
is the same.

Table 4 Result of t - test comparing Male and Female
teachers on their Response to classroom Discipline.

Gender n Mean SD T df p
Male 37 49.84 6.18 -.226 139 822

professional experience of teachers and their
response to classroom discipline and students’
misbehaviour. For educational qualification, the
teachers were divided into three groups according
to the type of qualification they have attained.
That is, Group 1: Degree level; Group 2: Masters
level; Group 3: Others (including certificate,
diploma and PHD). For professional experience,
the teachers were divided into five groups based
on the years of experience they have attained. That
is, Group 1: 0 to 1 Years; Group 2: 2 to 5 Years;
Group 3: 6 to 10 Years; Group 4: 11 to 15 Years;
and Group 5: 15 Years above.

Table 5 and shows that there was no statistically
significant difference at p < 0.05 level between the
teachers’ response to classroom discipline and the
educational qualification, F (2, 138) = 1.143, p =
0.322 and professional experience, F (4, 136) =
0.705, p = 0.590. This result indicates that there
is no difference in how teachers with any type of
educational qualification (i.e. degree, masters or
any other) respond to classroom discipline and
students’ misbehaviour, i.e. they all respond in
similar manner irrespective of their qualification
levels. Moreover, teachers with various years of
professional experience in their field also respond
in a similar manner to classroom discipline and
student misbehaviour.

Table 5 One-way ANOVA test comparing Teachers’
Educational Qualification and Professional Experience on
their Response to Classroom Discipline

Variable

Educational

Groups N Mean S.D Df E sig
Degree level 52 49.04 5.99 2,138 1.143 322

Qualification [~ = 87 50.66 625

Other 2 49.00 8.49

Female 104 50.11 6.21

Teachers’ Response based on their Educational
Background and Professional Experience
A one-way between groups analysis of variance

(one-way ANOVA) was conducted to analyze
the difference between educational qualification,

Professional 0to 1 Years 5 49.40 3.04 4,136 705 2590

Experience
2to 5 Years 34 51.38 5.68

610 10 Years 43 50.05 7.33

11 to 15 Years 29 49.79 5.02

15 Years above 30 48.83 6.36

Significant at a. =0.05
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DISCUSSION

We conducted this study to investigate the
relationship  between response  to
classroom discipline and students> misbehaviour
in secondary schools in the Maldives. The overall
pattern of results suggests that teachers employed

teachers»

a wide range of strategies to respond to classroom
discipline and students) misbehaviour. Some of the
strategies were very often used, and others were
rarely used. It is fascinating to examine the most
frequently ranked, as well as the least frequently
ranked strategies. All these approaches guide
teachers and encourage them to demonstrate and
maintain a positive way to respond to studentrs
misbehaviour.

The current study aims to understand student

misbehaviour about teachers> intervention
strategies. The results show that the top five
ways teachers deal with bad behaviour from
students are: letting students help make rules and
procedures; explaining why certain behaviours
are punished;
enforcing consequences for bad behaviour; and
using class time to talk about good behaviour as
a group. Among these, reinforcement emerged
as the most widely used strategy in Maldivian
secondary schools. These findings align with
previous literature emphasizing the effectiveness
of positive reinforcement and student involvement
in behaviour management (Korpershoek et al.,
2016; Hughes, 2017). Studies have shown that

engaging students in rule-setting fosters a sense

rewarding good behaviour;

of ownership and accountability, thereby reducing
disruptive behaviour (Glock & Kleen, 2019).
Thus, the findings of this study are supported by
existing research, reinforcing the importance of
structured, student-centred disciplinary strategies
in secondary education.

Findings of this study indicate that teachers
frequently use short words and body language
signalsto stop inappropriate behaviour. [fnonverbal
techniques seem ineffective and insufficient, the

teachers should use verbal methods. One way to
alleviate the problem is to call out the disruptive
studentys name during class to get the student to
focus on the teacher and the subject (Marciniak,
2015). This finding backed up the findings
and recommendations of (Marciniak, 2015).
Researchers found that nonverbal techniques, like
maintaining eye contact and looking at the student,
were more effective than verbal techniques in
reducing misbehaviour.
has shown that all respondents admit that, while
solving the behavioural problems, they use
nonverbal techniques. Onasanya (2020) found that
a teachens nonverbal behaviour has a substantial

Moreover, the result

influence on students' misbehaviour.

The present study also discovered that,
addressing in an inappropriate behaviour on the
spot, using loud voice, ignoring misbehaviour that
is non-disruptive to class, using short verbal clues
to stop misbehaviour, using self-assessment forms
for students to evaluate their own behaviour and
sending forparentstoreportinappropriatebehaviour
are the top five least common strategies used by
the Maldivian teachers to respond to classroom
discipline and students’ misbehaviour. Ignoring
misbehaviour that is non-disruptive to class is the
least strategy among all. Koran and Koran (2018)
made some recommendations on preventive
strategies for managing student's misbehaviour,
including the use and impact of efficient rules
and practices, setting the expectations of teachers
from pupils and involvement by parents to manage
misbehaviour amongst students. Further Korb et
al. (2016) found that teachers frequently used to
set clear rules with the assistance of students and
the majority of teachers would counsel students
who frequently misbehaved. Furthermore, Korb
et al. (2016) discovered that teachers discussed
the consequences of violating the rules and
misbehaviour.

this confirms and

demonstrates that teachers often report good

In addition, study

conduct to parents and sometimes send for parents
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to report misbehaviour. This contradicted a study
by Quinn (2017) which found that “sending
positive behaviour notes to students' homes” and
“calling parents to report good behaviour” are
only used rarely. Parents and stakeholders should
hold a discussion session to discuss the issues of
misbehaviour and formulate corrective actions
(Ababa & Eshetu, 2014). The main reason for the
disciplinary problems in the secondary schools
seems to be the lack of parents involvement
(Ababa & Eshetu, 2014).

CONCLUSION

To conclude, teachers employ a variety of
strategies to manage classroom discipline and
student misbehaviour, recognizing that each learner
has unique needs and potential. The findings of this
study contribute to existing theories and models by
offering insights into teacher intervention strategies
in Maldivian secondary schools. The results
indicate that reinforcement was the most widely
used strategy among Maldivian teachers, while
ignoring non-disruptive misbehaviour was the least
common approach. These findings align with prior
research that has highlights the effectiveness of
positive reinforcement in behaviour management.
However, given the relatively small sample size
(N = 141), these results should be interpreted
with caution. Further research involving a larger
sample across more schools in the Maldives is
recommended to explore why teachers favor
certain intervention strategies over others. A more
comprehensive study could provide deeper insights
into the factors influencing teachers’ disciplinary
choices and contribute to developing evidence-
based approaches to classroom management.

REFERENCES

Ababa, A., & Eshetu, A. A. (2014). Indiscipline
Problems of High School Students : the Case of
Ethio-. 5(37), 23-29.

Aldrup, K., Klusmann, U., Liidtke, O., Géllner, R., &
Trautwein, U. (2018). Student misbehaviour and

teacher well-being: Testing the mediating role of
the teacher-student relationship. Learning and
Instruction, 58(May 2017), 126-136. https://doi.
org/10.1016/j.learninstruc.2018.05.006

Aloe, A. M., Shisler, S. M., Norris, B. D., Nickerson,
A. B., & Rinker, T. W. (2014). A multivariate
meta-analysis of student misbehaviour and teacher
burnout. Educational Research Review, 12, 30—44.
https://doi.org/10.1016/j.edurev.2014.05.003

Caner, H. A., & Tertemiz, N. (Isik). (2015). Beliefs,
Attitudes and Classroom Management: A Study
on Prospective Teachers. Procedia - Social and
Behavioural Sciences, 186, 155-160. https://doi.
org/10.1016/j.sbspro.2015.04.098

Chandra, R. (2015). Classroom Management for
Effective Teaching. [International Journal of
Education and Psychological Research (IJEPR),
4, 13-15. https://doi.org/10.9780/22315063

Charles, C. M. (2014). Building classroom discipline
(11th ed). United Kingdom: Pearson Education
Limited.

Cheah, K. S. L. (2015). Teachers classroom control
and decision making: A case study of a private
school in Subang, Selangor. Australian Journal of
Business and Economic Studies, 1(1), 1-17.

Crawshaw, M. (2015). Secondary school teachers
perceptions of student misbehaviour: A review of
international research, 1983 to 2013. Australian
Journal of Education, 59(3), 293-311. https://doi.
org/10.1177/0004944115607539

Diaz, C., Gonzalez, G., Jara-Ramirez, L. 1., & Mufioz-
Parra, J. A. (2018). Validation of a classroom
management questionnaire for pre and inservice
teachers of English. Revista Colombiana de
Educacion, 75, 263-285. https://doi.org/10.17227/
rce.num75-8111

Ding, M., Li, Y., Li, X., & Kulm, G. (2010). Chinese
teachers’ attributions and coping strategies for
student classroom misbehaviour. Asia Pacific
Journal of Education, 30(3), 321-337. https://doi.
org/10.1080/02188791.2010.495832

International Journal of Emerging Perspectives in Education, Vol 1 (No. 1): March 2025

Page 40



Egeberg, H., McConney, A., & Price, A. (2020).

Teachers’ views on effective classroom
management: a mixed-methods investigation in
Western Australian high schools. Educational
Research for Policy and Practice, 0123456789.

https://doi.org/10.1007/s10671-020-09270-w

Elbla, A. I. F. (2012). Is punishment (corporal or verbal)
an effective means of discipline in schools?: Case
study of two basic schools in Greater Khartoum/
Sudan. Procedia - Social and Behavioural Sciences,
69(Iceepsy), 1656—1663. https://doi.org/10.1016/j.
sbspro.2012.12.11

Feinstein, S., & Mwahombela, L. (2010). Corporal
punishment in Tanzania’s schools. International
Review of Education, 56(4), 399—410. https://doi.
org/10.1007/s11159-010-9169-5

Glock, S., & Kleen, H. (2019). Teachers’ responses
to student misbehaviour: the role of expertise.
Teaching Education, 30(1), 52—68. https://doi.org
/10.1080/10476210.2018.1444023

Gyan, E. (2015). Causes of indiscipline and measures of
improving discipline in senior secondary schools
in Ghana : Case study of a senior secondary school
in Sunyani. Journal of Eduation and Practice,
6(11), 19-26

Hagenauer, G., Hascher, T., & Volet, S. E. (2015).
Teacher emotions in the classroom: associations
with students’ engagement, classroom discipline
and the interpersonal teacher-student relationship.
European Journal of Psychology of Education,
30(4), 385-403. https://doi.org/10.1007/s10212-
015-0250-0

Hanson, K. (2013). Turnover in Teachers: Stress,
Burnout, and Fixing the Problem. BU Journal of
Graduate Studies in Education, 5(2), 50-54.

Henry, K. (2019). Misbehaviour Detection in V2X
Communications 1 Introduction 2 The Security

Credential Management System. 1-11.

Hughes, R. (2017). Teacher Perception of The Impact
of Self-Efficay on Classroom Managemant Style :
A Case Study. Journal of Chemical Information
and Modeling, 53(9), 287.

Ibrahim, M. G. (2017). Perspectives on student

behaviour management in High Schools in
Ghana : exploring potential for positive behaviour
management in policy and practice. (Doctoral

Dissertation, Keele University).

Karaj, S. (2012). Teacher stress in Albania: examining
the role of students’ classroom deviant behaviour
and other factors in the school context. /st Albania
International Conference on Education (AICE),
54(2001), 317-324.

Koran, S., & Koran, E. (2018). Classroom Management
and School Science Labs: A Review of Literature on
Classroom Management Strategies. International
Journal of Social Sciences & Educational Studies,
5(2), 64-72.  https://doi.org/10.23918/ijsses.
v5i2p64

Korb, K. A., Selzing-Musa, G., & Skinner-Bonat,
S. B. (2016). The effect of training on teachers’
knowledge of effective classroom management
strategies in Jos metropolis. Global Journal of
Educational Research, 15(1), 79. https://doi.

org/10.4314/gjedr.v15i1.9

Korpershoek, H., Harms, T., De Boer, H., Van Kuijk,
M., & Doolaard Gion, S. (2014). Effective
classroom management strategies and classroom
management programs for educational practice.

Korpershoek, H., Harms, T., de Boer, H., van Kuijk,
M., & Doolaard, S. (2016). A Meta-Analysis of
the effects of classroom management strategies
and classroom management programs on

students’ academic, behavioural, emotional, and

motivational uutcomes. Review of Educational

Research,  86(3), 643-6  80. https:/doi.

org/10.3102/0034654315626799

Kulinna, P. H. (2008). Teachers’ attributions and
strategies for student misbehaviour. Journal of
Classroom Interaction, 42(2), 21-30. http://search.
ebscohost.com/login.aspx?direct=true&db=eric&
AN=EJ829002&site=ehost-live%5Cnhttp://cmed.
coe.uh.edu/coejci/issues/vol42no2.htm

Kyriacou, C. (1980). Stress, health and schoolteachers:
A comparison with other professions. Cambridge
Journal of Education, 10(3), 154—159. https://doi.
org/10.1080/0305764800100304

International Journal of Emerging Perspectives in Education, Vol 1 (No. 1): March 2025

Page 41



Latack, J. C., & Havlovic, S. J. (1992). Coping with
job stress: A conceptual evaluation framework
for coping measures. Journal of Organizational
Behaviour, 13(5),479-508. https://doi.org/10.1002/
job.4030130505

Lazarus, R. S., & Folkman, S. (1984). Stress, Appraisal,
and Coping. Springer Publishing Company.

Leonidou, P, & Kartasidou, L. (2019). Use of
Behaviour Management Strategies in Children
with and without disabilities: A comparative study
of greek parents’ and teachers’ opinions. Education
and New Developments 2019, 1, 257-261. https://
doi.org/10.36315/2019v1end054

Lewis, R., Roache, J., & Romi, S. (2011). Coping styles
as mediators of teachers’ classroom management
techniques. Research in Education, 85(1), 53—68.
https://doi.org/10.7227/RIE.85.5

Lewis, R., Romi, S., Qui, X., & Katz, Y. J. (2005).
student
misbehaviour in Australia, China and Israel.
Teaching and Teacher Education, 21(6), 729-741.
https://doi.org/10.1016/j.tate.2005.05.008

Teachers’ classroom discipline and

Mabhvar, T., Ashghali Farahani, M., & Aryankhesal,
A. (2018). Conflict management strategies in

coping with students’ disruptive behaviours
in the classroom: Systematized review.
Journal of Advances in Medical Education &
Professionalism, 6(3), 102—114. http://www.

ncbi.nlm.nih.gov/pubmed/30013994%0Ahttp://
www.pubmedcentral.nih.gov/articlerender.
fegi?artid=PMC6039817

Malak, M. S., Sharma, U., & Deppeler, J. M. (2018).
Predictors of primary schoolteachers’ behavioural
intention to teach students demonstrating

inappropriate behaviour in regular classrooms.

Cambridge Journal of Education, 48(4), 495-514.

https://doi.org/10.1080/0305764X.2017.1364698

Malak, S. (2019). Factors Affecting Teachers ’Attitudes
Students
Primary Schools. 1.

towards " Challenging Behaviour in

Marciniak, A. (2015). When Teaching Adolescent
Learners. 7, 53-72.

Mares, J. (2018). Students’ Indiscipline in the
Classroom. Pedagogicka Orientace, 28(4), 556.
https://doi.org/10.5817/pedor2018-4-556

Marzano, R. J. (2003). Classroom management
that works. Elementary Teachers’ Federation
of Ontario, 1-20. http://www.etfo.ca/
ProfessionalDevelopment/ETFOsBookClubs/

Facilitator Guides/CMTW.pdf

Mehmet, T. (2015). Undesirable student behaviours
encountered by primary school teachers and
solution  proposals.  Educational  Research

and Reviews, 10(17), 2422-2432. https://doi.

org/10.5897/err2015.2133

Menikdiwela, K. R. (2020): An exploratory study

based on Sri Lankan secondary school teachers ’
perceptions. Journal of Education and Practice,
11(17), 103—113. https://doi.org/10.7176/JEP/11-

17-12

Mensah, V. A., Amponsah, O., & Dramanu, B. Y. (2020).
Teachers ’Attributions and Intervention Strategies
for Students ’Classroom Misbehaviours : Evidence
from Senior High Schools in Komenda Edina
Eguafo Abrem Municipality. 33(11), 39-47. https://
doi.org/10.9734/JESBS/2020/v3311130270

Mwaniki, S. G. (2018). Students’ indiscipline : A
reflection on the causes of misbehaviour students

bl

indiscipline : A reflection on the causes of
misbehaviour among learners in Kenyan secondary
schools. Global Journal of Advanced Research,

5(4), 171-177

Mweru, M. (2010). Why are Kenyan teachers still using
corporal punishment eight years after a ban on
corporal punishment? Child Abuse Review, 19(4),
248-258. https://doi.org/https://doi. org/10.1002/
car.1121

Nasey, C. (2012). Teachers’ use of classroom-based
management strategies: A survey of New Zealand
teachers. 89. http://hdl.handle.net/10179/3483

Nash, P., Schlosser, A., & Scarr, T. (2016). Teachers’
perceptions of disruptive behaviour in schools:
a psychological perspective. Emotional and
Behavioural Difficulties, 21(2), 167-180. https://
doi.org/10.1080/13632752.2015.1054670

International Journal of Emerging Perspectives in Education, Vol 1 (No. 1): March 2025

Page 42



Ningsih, N. L. K. D., Putra, I. N., Ramendra, D. P.
(2019). Teacher’S Coping Style Strategy With
Misbehaving Students. Lingua Scientia, 26(1), 38.
https://doi.org/10.23887/1s.v2611.18849

Okigbo, E. C., & Okoli, J. N. (2016). Techniques use
by Science, Technology and Mathematics (STM)
teachers for controlling undesirable classroom
behaviours in Anambra State secondary schools.
Educational Research and Reviews, 11(11), 1025—
1034. https://doi.org/10.5897/err2015.2476

Oliveira, M., & Graga, A. (2013). Teachers procedures
related to students misbehaviour in the physical
education lesson. Millenium - Journal of
Education, Technologies, and Health, 0(45), 9-24.

Onasanya, W. A. (2020). Impact of Teachers ’ coping
Strategies on Students °  Misbehaviours in

Mathematics Class. 5(12).

Paramita, P. P., Sharma, U., & Anderson, A. (2020).
Effective teacher professional learning on classroom
behaviour management: A review of literature.
Australian Journal of Teacher Education, 45(1),
61-81. https://doi.org/10.14221/ajte.2020v45n1.5

Powell, L. M. (2014). Teachers’ perspectives on
classroom management : confidence, strategies,
and professional development : a thesis presented
in partial fulfilment of the requirements for the
degree of Master of Educational Psychology at
Massey University, Auckland, New Zea. https://
mro.massey.ac.nz/handle/10179/6702

Quinn, L. (2017). Teachers’ perspectives on classroom
and
18(1),

management:  Confidence,  strategies
professional development. Kairaranga,

4046

Rahimi, M., & Hosseini K., F. (2012). EFL teachers’
classroom discipline strategies: The students?
perspective. Procedia - Social and Behavioural
Sciences,  31(2011),  309-314.  https://doi.
org/10.1016/j.sbspro.2011.12.060

Riley, P., Lewis, R., & Wang, B. (2012). Investigating
teachers’ explanations for aggressive classroom
discipline strategies in China and Australia.
Educational Psychology, 32(3), 389—403. https://
doi.org/10.1080/01443410.2012.662151

Sadik, F. (2018). Children and discipline: Investigating

secondary school students’ perception of
discipline through metaphors. European Journal
of Educational Research, 7(1), 31-44. https://doi.

org/10.12973/eu-jer.7.1.31

Sueb, R., Hashim, H., Hashim, K. S., & Izam, M. M.
(2020). Excellent teachers’ strategies in managing
students’ misbehaviour in the classroom. Asian
Journal of University Education, 16(1), 46-55.
https://doi.org/10.24191/ajue.v16i1.8982

Sullivan, A. M., Johnson, B., Owens, L., & Conway,
R. (2014). Punish them or engage them? Teachers’
views of unproductive student behaviours in
the classroom. Australian Journal of Teacher
Education, 39(6), 43-56. https://doi.org/10.14221/
ajte.2014v39n6.6

Sun, R. C. F. (2015). Teachers’ experiences of effective
strategies for managing classroom misbehaviour in
Hong Kong. Teaching and Teacher Education, 46,
94-103. https://doi.org/10.1016/j.tate.2014.11.005

Sun,R. C.F., & Shek, D. T. L. (2012). Student classroom
misbehaviour: An exploratory study based on
teachers’ perceptions. The Scientific World Journal,
2012. https://doi.org/10.1100/2012/208907

Tarman, B. (2016). Classroom
Management. Journal of Learning and Teaching in
Digital Age, 1(2), 37-44. http:/joltida.org/index.

php/joltida/article/view/13/71

Discipline or

Tekindal, S., Roehrig, A. D., Jakiel, L. M., Arrastia, M.
C., Rawls, E. S., & Izci, B. (2017). Differences in
American and Turkish preservice teachers’ beliefs
about the effectiveness of classroom management
practices. Int. J. of Pedagogies & Learning, 12(2),
101-116.

Tran, V. D. (2015). Coping styles with student
misbehaviour as mediators of teachers’ classroom
management strategies. [International Journal
of Higher Education, 5(1), 1-10. https://doi.
org/10.5430/ijhe.v5nlpl

Tulyakul, S. (2019). Classroom management strategies
and teaching motivation among physical education
teachers in primary school. African Educational

International Journal of Emerging Perspectives in Education, Vol 1 (No. 1): March 2025

Page 43



Research Journal, 7(4), 212-219. https://doi.
org/10.30918/aerj.74.19.050

Wirawan, 1. W. A. (2019). Global conference on
teaching , assessment , and learning in Education
Volume 4. EFL Proceedings, 4

International Journal of Emerging Perspectives in Education, Vol 1 (No. 1): March 2025 Page 44



